Religious Education

at Malin Bridge

‘Religious Education is the study of the world’s religions, faiths and world
i views. Religious Education is about understanding a group of people’s beliefs
and traditions .

‘RE is dvout loeing respecttul and havin@
knowledge of different religions and how people
celebrate.” Lottie Y6
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IR Intent

A curriculum that provides pupils with the
opportunity to develop tolerance, understanding,
empathy and acceptance, helping them to become
responsible and inquisitive members of society.

To equip pupils with the skill of critical thinking,
enabling them to make informed decisions
concerning religion and belief.

To provide pupils with the opportunity for personal
self-reflection and exploration.




Knowledge in Religious Education

The Religious Education curriculum is built around three key strands: substantive content and concepts,

disciplinary knowledge of methods and personal disciplinary knowledge.

Key Strand Description

Implementation at Malin Bridge Primary School

Knowledge about various religious and
non-religious traditions, beliefs, and
practises; the content taught.

Substantive content and
concepts

Curriculum documents detail the precise knowledge
which each unit includes. Whilst pupils are not
expected to retain all this knowledge, they should be
able to answer enquiry and concept questions
confidently demonstrating secure understanding of
core knowledge.

Different ‘ways of knowing’ that enables
pupils to understand and use some of the
methods and techniques associated with
studying religious and non-religious
traditions.

Disciplinary knowledge

Disciplinary knowledge is framed around beliefs
(theology), thinking (philosophy) and living (social
sciences).

Please see Disciplinary Knowledge in RE for details of
how each element is approached.

Building awareness of our own position,
presuppositions and values about
religious and non-religious traditions
studied.

Personal disciplinary
knowledge

Pupils are taught about their personal ‘lens’ through
which they see the world. The RE curriculum builds
towards the threshold concept of individuals not
having a fully objective experience of the world.
Children begin to unpack their influences and
attitudes to religious and non-religious ideas through
each enquiry, preparing them for KS3 and beyond.

Disciplinary knowledge model

Theology

This is about living.

Religious
It explores the diverse ways in which

people practise their beliefs. It Ilteracy
engages with the impact of beliefs through a
on individuals, communities and balanced RE

societies. .
curriculum

This is about believing.

It looks at where beliefs come from,
how they have changed over time,
how they are applied differently in
different contexts and how they
relate to each other.

Social Sciences

Philosophy

This is about thinking.

It is about finding out how and

whether things make sense. It deals

with questions of morality and eth-

ics. It takes seriously questions about

reality, knowledge and existence.

Please see Disciplinary Knowledge in RE for more details.



Key Concepts

The RE curriculum is structured around four key concepts: diversity, belief and practises,
festivals and celebrations, and philosophy and ethics. These concepts have been thoughtfully
selected to ensure that pupils not only retain essential information but also develop a
well-rounded understanding of religious and ethical issues. Through the RE curriculum, pupils
gain invaluable insights into the universal themes of human existence, morality and spirituality.

Diversity Beliefs and B Festivals and Philosophy

Practises Celebrations B and Ethics

Religious Education Subject Story

There are Subject Stories for all foundation subjects, which detail the journey pupils go on
through each curriculum area during their time at Malin Bridge. They contain the key concepts,
which are built over time, as well as how each unit fits into the ‘bigger picture’ of the
curriculum. Finally, the subject stories also contain an agreed glossary of definitions to ensure
consistent language is used throughout school.

Religious Education Glossary

biased a view that is one-sided

By the end of studying Religious Education at Malin Bridge, children will be able to answer questions such as Gl 1 s g o Uelexas il it g et am il

o Using a diverse range of religious peaple, how has their faith impacted on their lives? sty 1 el an i g ) s f M
o Using examples, how has someone’s beliefs and practises affected their lives and the wider world? (hurch of England A branch of the Christian faith which was formed by Henry VIII

o How do people mark festivals and celebrations, and why are they important?

, cler The people who work in the Church: Popes, Bishops, Priests, Monks and Nuns
o How does a person's religious or non-religious beliefs affect how they answer philosaphical or ethical questions? W Peop P P
commitment a promise of firm decision fo do something
empathy 1o share or understand the emotions and feelings of another person
Key Concepts Associated vocabulary
faith a strong belief in God or a particular religion
Belief and t places, symbals, prayer, pilgrimage, sacred, prectous, commitment, God, faith, action, creation, incarnafion, salvation, prophet, reincarnation,
cliet and pracrises afferlife, efernity, warship, prager, feachings, covenant idolatry The worship of idols
Festivals and celebrations | sifes of passage, birth, death, christening, baplism, funeral, marriage, belonging, respect, remembrance martyr Someane who dies for their religious beliefs
Philosophy and ethics mardls, rules, right, wrang, sin, debafe, consider, reflect, vales, perspeciive, poinf of view migration the process of people travelling to a new place to live, usually in large numbers
Religious Education af Malin Bridge seeks to promote the school values of celebrafe diversify and enquire about the world Through RE, pupils will develop a deep marals standards for good or bad befoviour
understanding of other people, different faiths and warld views, as well as different ways of life. RE lessons are built around an enquiry approach which develops persecution unfair o cruel treatment over a long period of time because of race, religion or political beliefs

children’s critical thinking skills, enabling them to make informed decisions concerning religion and belief. Each religion covered is given equal treatment, and will not be
promoted in any way. RE does not try fo persuade, but rather to inform and develop skills with which evaluation can take place. Each unit covered will remforce the pilgrim a person who makes a journey fo a special place for religious reasons
notion of variation within the faith studied, emphasising that the common beliefs shared are not the beliefs of afl members of that particular religion



Skills Sheets

There are skills sheets for each foundation subject, for each phase, detailing the practical and
disciplinary knowledge. These include what a child who is attaining typically, should be able to
do by the end of their phase. They also include the key vocabulary which children should

be able to use.

FL.; KS1 THEOLOGISTS

Over KS§1, children's learning in Religious [ducation should include the following

ople may pray or prachic

BY THE END OF KS1, A CHILD ATTAINING TYPICALLY WILL BE ABLE TO:

Recall ond name different beliefs and practices, including festivals, places of worship and symbols
(Christian, Hindu and Jewisfi)

Ak and respond to questions obouf what communties do, and why

§Y THE END OF LKS2, A CHILD ATTAINING TYPICALLY WILL BE ABLE TO:

Describe how Christion people’s beliefs about kad, fhe warld and others have: an mpact on their lives

Explain bow HMuskn fomilies ond communities lve ouf their faith
Mulice and respond sensifively fn same similorities befween different religions and warkd views
T : M - — Expluin what 4 pilgrimage is and give examples of pilgrimages in different faiths
ind out abaut questions of right and wrong and begin o express their ideas and opinians in response
L g { v " i Explain why Mases, Jesus and Mubammad ore important refigious keaders

Simply explain what sacred fexts, and other sources from Christianity ond Islom, say about Ged

BY THE END OF KS1, & CHIL) ATTAINING TYPICALLY WILL BE ABLE TO
UNDERSTAND AND USE THE FOLLOWING VOCABULARY: BY THE END OF LKS2, A CHILD ATTAINING TYPICALLY WILL BE ABLE TO

UNDERSTAND AND USE THE FOLLOWING VOCABULARY:

Bescribe how Muskm ond Hindu peaple’s beliefs about God, the world and afhers have an mpact an their Ives

BY THE END OF UKS2, A CHILD ATTAINING TYPICALLY WILL BE ABLE TO:

Compare haw Butdhist peaple’s beliefs abaui fhe world impact on fheir lives comparing
Buddhists who live in predaminanily buddhist communities ((hina) and fhose who live in
predominantly Christion communities (Britain)

Biscuss comman miscanceptions peaple hold about how Muslim people’s beliefs abaut God, fhe world and ofbers have
an impact on fheir lives

Describe what happens ot a Bar Mitzvah and what o rife af pussage is, making links fo other rites of pussage in
ather religions and communities

(ompare views held m different religions and communities on what hoppens ofter death
Mame key leaders m different religion nd arficulate their views on what makes an mspiralional leader.

BY THE END OF UKS2, A CHILD ATTAINING TYPICALLY WILL BE ABLE TO

CRISTAN  GRISTANITY - WORSHIP L JDAISH EWISH = UNDERSTAND AND USE THE FOLLOWING VOCABULARY:
AT MORALS FAITH FESTIVAL BALINGE ATTAGK ORISTAN  GRISTIANITY FAITH BLIF PRACTISE COMMINITY
RITEOFPASSAGE  MISCONCEPTION BIAS NENPHOBIA  COMMITMENT  PERSECUTION
SAGED VALIES JISH MUSLI ISUM PILGRIMAGE
PREDOMINANT DEVOTE PRACTISING BIGOTRY

Chidren wil alse know some Trer Three wocabulary Iinked to the specific religions studied e.9. Mecco, Qur'an, Imam

The subject story and skills sheets are available upon request.

EASTER

UKSZ Knowledge

AS PART OF THE RELIGIOUS EDUCATION ASPECTS, CHILIREN WILL KNOW.

Beliefs and Practises / festivals and (elebrations
o Christons beleve fhaf Jeus i fhe so of Gad, wha cane fo Earih i order ko save hunans from fhei sin
& Jesus'death ond resurrection opened up the way back fo od and restared bumanity's relatonhip wilh him. This

is fhe Chritian concept of savaion

Each unit taught has a corresponding knowledge
sheet which details the precise substantive
knowledge that pupils will be taught. This e
provides consistency across all classes, so all =
children are exposed to the same knowledge.
The knowledge listed is not all for memorisation; |

rather, it provides a context to support children
in developing skills and disciplinary knowledge.

These documents also detail the prior
knowledge children need to have in order to
assimilate new knowledge into existing schema.

rection: (oming back to Iife after being put 1o death
ikion: being put fo death by being nailed fa a crass
isee a strictly orthodox Jew who adhered clasely fo the rules and

s s0ys he knaws he will be gong fo his death
e honded aver to the Gentiles. will mock bim, insult him, spif on him,
e teld fhe Romen gaversar. Pite, Tar this reasen [ wos born, and for

his likely fate
12-27) wha soid he was a biosphemer
=28, 316, Loke 13:10-17, 101G

PRE-ASSESSMENT IDEAS

SIN / RESURRECTION / INCARNATL
- PHARISEE / SACRIFICE / GENTILE

FURTHER READING

Discovery RE
hitps:// discoveryschemeofwork.com/community/

RE Asseciation
itp /s ratre.or S.uk/

BBC Bi

P /s bl ook it esize/ K/ articles/cttér J6

RE Online
i reoniine. o Suk/




Religions and Worldviews

Religious Education at Malin Bridge follows a 2-year cycle (Y1-6) with units being delivered every
half term. Units studied ensure a balance of religions within the school community, the
community within which school is located, the UK community and the global community. They
have also been selected based on those taught as KS3. The principal religions studied are
Christianity, Hinduism, Sikhism, Judaism, Buddhism and Islam. Humanist and non-religious
beliefs are woven into units as appropriate, as well as diversity within each specific tradition, in
order to provide children with a balanced overview of perspectives.

Throughout each academic year of the 2-year cycle, children engage in a structured curriculum
that delves into Christianity and one additional religion. This structured approach is designed to
facilitate a deepening comprehension of the Christian faith whilst simultaneously exploring the
parallels and distinctions between the studied religions. This approach prevents overwhelming
exposure to multiple religions at once and enables children to establish a solid foundation in
one faith before moving on. Regular recapping of previous learning ensures knowledge is
committed to pupils’ long-term memories.

Pupils develop their understanding of these concepts
through meaningful examples and repeated exposure in a
range of contexts from EYFS to Y6, including the integrated

resource. The 3D approach of the curriculum design ensures
these concepts are revisited and built upon across other
subjects areas and all key stages. Over time, pupils schemata
will grow to develop a complex and rich understanding of these
concepts.

Each Religious Education unit acts as a building block to ensure

the knowledge and concepts learned directly build on previous
Please refer to the Curriculum

booklet for more information about
both within Malin Bridge and in KS3. the 3D curriculum.

units and lay foundations for what pupils will go on to learn




Religious Education in the Early Years

Pupils in FS2 (Reception) engage with Religious Education through integrating key learning into
the wider Foundation Stage curriculum as well as through a dedicated weekly Religious
Education lesson. Teachers plan for children to recognise that there are different people and
different perspectives in the world. Children are encouraged to talk about the similarities and
differences they notice, and begin to develop the British value mutual respect when talking
about others. Pupils are introduced to key vocabulary and concepts which they will build upon in
further Religious Education lessons in KS1 and 2. Please see the Religious Education subject story
for details. The use of first-hand experiences, such as handling artefacts, meeting people of faith
and visiting religious places, helps children to develop their understanding of religion (and other
worldviews) and the links that exist between content taught.

In FS1 (Nursery), pupils follow the same faiths, themes and concepts as FS2 in order to lay the
foundations for future learning. Again, much of this learning takes place through the wider
Foundation Stage curriculum, with enrichment opportunities being used to help pupils build a

solid schema upon which they can build.

RELIGIOUS EDUCATION CURRICULUM CYCLE

AUTUMN 1

EYFS1

EYFS2

Christionity Special People

What makes people special?

(hristianity Special Peaple

AUTUMN 2
Christionity Christmas

Hinduism: Hanukkah and Diwali
What is Christmas?

hristignity Christmg

SPRING 1

Hinduism Celebrations

How do peaple celebrate?

SPRING 2

Christianity: Easter
Islom: Lid and Romodan
What is Easter?

SUMMER 1

Story Time

What can we learn from stories?

SUMMER 2

Christianity/Hinduism/Judaism:
Special Places

What makes places special?

What makes people special?

Hinduism: Hanukkah and Diwali

What is Christmas?

Hinduism- (elebratigns

How do peaple celebrate?

hristianity Faster
Islam: £id and Ramadan
What is Easter?

Story Time

What can we learn from stories?

bristignity/Hinduism/Judaism

Special Places

EASTER. EDD & RAMADAN

What makes ploces special?

F@, [S] Knowledge

100 MK | KNOW:
pART OF THE RELIGE 0s EDUCATION ASPLCTS, (WILRER Wit
AS

fetets and Prachses K are Winfer, Spriog, Summer 0 Adumd.
: :

R EASTER, EID & RAMADAN

FS2 Knowledge

o The story of Nowniz is

tife and arawih.

cop it is O oot 18 ' s
. S‘Dm\“ll . 5\:‘1\1? 1 putterfhy is: E0% caferplar, corisae fhen bt
, The lfe cyd ¢
. faster 150 catebratian thof Chrishions eelbrte
o
o The fuster Shory .
: Jequs arrved Terustlem 00 ol Sunday ThE B

je loved Jesis A
5 puriant people Wers edlous of b mich the peapl oy ey a1 e where Jesus
o« Some

A yaung girl called Mokhodi hod everything she wanted except she felf lonely and sad and waited fo see if
Spring had arrived yel

A qgpsy woman fald Nokhadi that o manster has used magic o turn away fhe Spring from her o make her life
miserable and dork

Mokhodi grabbed her sword and rode her harse fa the monsiers house. She fit the monster ond he furned ifo
a black cloud. Nekhedi frapped the cloud in o glass boitle

When she refurned home, hundreds of riders passing were playing fheir drums, fombourimes and flufes

The: dessert had changed from bleak and dry fo o bluz sky and full of flowers. Spring hod arrived

o Peaple celebrate Nowruz by bemg with fheir famiies, reading poefry, eafing sweeds, bavng picnics oufdoors,
drinking, playing gomes and singing songs

e GUYE
I one af Jesus’ apetiol frisads The mporant peaple 09
o udas was :
i bim
g6 5o ey o orrest B -
\; m; ad g specid) dRET called o Passever with e
. ke
Jhrkin . (ur: “v‘l;:um\e 1o asi God to belp M
o Jesus proged 0 {he qurden o 661 - -

Additional knowledge
Thig is known 05 The Lust Supper

o People celebrate Nowruz by being with their famiies, reading poetry, eating sweets, having picnics autdoars,
drinking, playing qomes and singing songs

where Jests WOS

o Judos fald the importasd people e el o Jervagen

sheets are available on

« Jesus hat fo corre® heavy €F0s
esus died on fhe Cro%s i of fhe entrance,
‘- ]ndblu“ w’uh ;” o fomb & large, beavy stons was put o froe ﬂ"\ D e
o ‘\M e ot to fhe fomb. His ody was not 1here o fhe ston bad bees ied awny A
L
o Qo fhe thied day, Hary e

[ASTER / BELIEF / PALM SUNDAY / TOMB / LIFE AFTER DEATH /
PASSOVER / CHRISTIANS / EID / RAMADAN / MUSLIM /
14 fhem tht e bad riseh fram the dead . ./ / s / / /u / o
. Tii‘s‘?mlm s fricuds before 9609 to :men
o Most Christions befiev® Jhere i ffe ofter deailt

g up to t8
famadan & 8 period of fasting i the bslomic celigion leading WP
o Ronadn o
dowa for 1 ol

fust from sunsed 10 SN ’ -
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L fing each eHher,
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request.
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Pedagogy in Religious Education

Teachers use a range of pedagogical approaches to teaching Religious Education, which are

selected based on the content being delivered. These include:

Interviewing people of faith about their
beliefs and the impacts these beliefs have on
their lives and communities,

Using religious stories from holy books and
about religious people to help pupils connect
to their own feelings and experiences,

Debating enquiry questions and other ‘big
guestions’ which either arise throughout the
unit or are ones planned in in order to
facilitate development of children’s personal
knowledge,

Discussing world events, including current
world events using resources such as
Newsround, in order to build pupil’s
understanding of the constant relevance of
religion and RE to our modern world,

Using other curriculum areas to reinforce
RE content, for example learning about
the reformation in LKS2 History (Tudor
England) which recaps learning about
Christianity and the notion that there is
diversity within specific traditions.

Philosophy for Children (P4C) helps to
facilitate personal reflection, empathy and
conversation about their own religious
and non-religious worldviews,

Providing common experiences such as

Ly 2 {:‘}

visits to places of worship.




m—-ﬁ KS1 KNOWLEDGE ORGANISER - THE CREATION STORY

L

K n ow le d g e o rg a n is e r s Enquiry Question: Does God want Christians to look after the world? Q

Christianity
Knowledge organisers are produced centrally

to ensure consistency in terminology across

school; this helps pupils to commit learning to Placeat |,

Worship

their long-term memories. They also act as a

Figures

the b
ionship with his people,
m

s's relati
as bor

prompt for previously studied units which

support the current topic, as well as Prior untt that wil help me.. R !
vocabulary support. Pupils use knowledge saal . oo
y supp P g sl Bl [l ) PRI
organisers in lessons and as part of their T aanh @ ;j A_ [‘-’]

retrieval practise at other times.  ____  TTTTTToooooToTTTos

Bible Passages

[ 5 DAY

4
.
n

@ -

Genesis 1:1-2.3

available upon request.

Additional knowledge organisers are ' '

Spaced Retrieval

The Religious Education retrieval flipchart provides
Re||8|°us Educaﬂon teachers with an effective way of building pupil’s long

term memory. It has been meticulously designed to
SPACED RETRIEVAL span content from Early Years to Y6, allowing pupils to
recall key learning. This method is about fostering deep
comprehension and ensuring that knowledge is
retained in long-term memory. By revisiting and
recalling information at spaced intervals, pupils build
stronger cognitive connections, making the
information more readily accessible when they need it
most.

EYFS Other resources used for retrieval practise include:
Special Special .
People Places e recap stickers

KS1 KS1 knowledge organiser recaps

Creation Shabbat B Jesus as a Practis e s

Story Friend

mini quizzes

partner recap tasks
last lesson/last week/last unit/last year reviews

& y




Scaffolding and Stretching

Teachers are highly skilled in adapting lessons to ensure they cater to the diverse learning needs of
pupils. For those who need additional support and scaffolding, teachers and support staff use a range of
techniques. These include providing more time to grasp concepts through pre-teach session and
extended practise, using bespoke visual resources to support understanding, dual coding information,
use of Kagan® structures to aid children’s ability to formulate responses, use of knowledge organisers
to aid recall of key information, adapted tasks and the opportunity to work with an adult or peer(s). For
early graspers who quickly understand new concepts, teachers and support staff provide routine
opportunities to extend their thinking. These activities encourage critical thinking, creativity and
independent exploration. Flexible lesson structures allow early graspers the opportunity to access tasks
sooner, whilst slower graspers have more time to practise skills and consolidate their understanding
before moving on to independent work. Support staff are guided by the EEF’s self-scaffolding model
(taken from Making Best Use of Teaching Assistants) which helps to identify the most appropriate level
of support for a child. Our goal is to create an inclusive learning environment where every student can
thrive at their own pace and level of understanding.

Adaptations for SEND

We are deeply committed to providing an inclusive education that caters to the diverse needs of all our
students, including those with Special Educational Needs and Disabilities (SEND). Our RE curriculum is
thoughtfully adapted to ensure that SEND pupils receive the support and accommodations necessary to
thrive academically and personally. Teachers know that concepts and language in RE lessons can create
barriers for pupils. Language is therefore taught explicitly at the start of new topics and pre-teaching of
new vocabulary happens where needed. Teachers use Communicate in Print to support learners,
particularly when learning vocabulary related to abstract concepts such as faith, commitment and
spirituality, and they also make sure children possess fluency in enough cognate words to be able to
make sense of the subject-specific words being introduced. Teachers also ensure that all pupils, and
especially those with SEND, have appropriate thinking time in order to respond in class discussions and

debates. This approach is particularly helpful in increasing participation and

A building self-confidence.

' See the SEND booklet for more information.



Assessment: The Impact

To help staff make a summative assessment of pupils achievement at key points during the

academic year, there are clear skills and knowledge outlined that a child is expected to achieve

by the end of each school phase. Children will only be assessed against what they have covered

and teachers use their professional judgement to give a PITA (Point in Time Assessment) score;

these range from 1-6. Please see the Curriculum booklet for more information. Teachers

use class questioning, outcomes in books, discussions and the results of tests or quizzes to

make this decision.

Y2 Religious Education

Assessment Guidance

Enquiry Questions

Christianity: Creation Story

Does God want Christions ta look after the world?
Children achieving typically will be able to:

Talk about how it felt to make something and how they
think their creation should be cared for. Retell the
Christian creation story ond say some things that they
believe God created on different days. Begin to talk
obout how they think the world was created.

Judaism: Shabbat

Is shabbat important to lewish children?

Children achiewving typically will be able to:
Explain why a particular day is their favourite and why,
and talk about when they would share o special meal.
Talk about some of the things that Jewish people do to

celebrate Shabbat, and start to explain how certain
beliefs affect decision-making.

Christianity: Christmas

What gifts might Christians in my town have given
Jesus if he had been born here instead?
Children achieving typicaily will be able to:

Talk about o gift that is special to them and explain how
they felt when they received it. Retell the Christiarn
Christmas story, including which gifts were given to

Jesus. Share an idea of a gift Christions might choose for
Jesus and start to explain why He is special to them

(incarnation).

Judaism: Passover
How important is it for fewish people to do what
God osks them to do?
Children achieving typically will be able to:

Talk about why they do as same people ask but nat
others. Talk about the Seder meal with some detail ond
some carrect vocabulory, and start to explain why Jews
do this. Suggest what they think are the maost and least
important things Jews do that God asks them to do and

add ot least one reason why.

Christianity: Easter
Why was Jesus welcomed like a king or celebrity by
the crowds on Polm Sunday?

Children achieving typically will be able to:
Discuss how they might treat o special person and say
why. Recall what happened on Palm Sunday and can
say what some symbaols in the Easter story mean.
Recognise that Jesus must be special to Christions to be
welcamed in their way and start to explain their beliefs
about Him.

Christianity: Jesus as a friend
Was it always easy for Jesus to show friendship?
Children achieving typically will be able to:

Talk about times when they were a good friend to
others. Retell a story about Jesus and His friends and say
how He showed friendship in that stary. Talk about how

Christians show friendship and how God helps them do
this.

Judaism: Festivals

Are Rosh Hashanah and Yom Kippur important ta
Jewish children?
Children achieving typically will be able to:

Talk about how it feels to forgive someone. Talk about
what they think is an important part of Rosh Hashanah
or Yom Kippur. Give reasons why different items are
impaortant to Jewish children at Rosh Hashanah or Yom
Kippur.

Key Vocabulary

Children working at ARE should be able to use the following vacabulary
confidently and cansistently:

AFFIRMATION, AGAPE, ATONEMENT, COVENANT, CRUCIFIED, DISCIPLE, EXODUS, FAITH, LEVITE,

MEZUZAH, MORALS, NEW TESTAMENT, OLD TESTAMENT, PALM SUNDAY, PASSOVER, PESACH,

PHARISEE, RESURRECTION, SABBATH, SALVATION, SEDER, SHABBAT, SHEMA, SIN, SYMBOLISM,

TRANSITION, TRINITY.

PITA Guidance

Children working at a PITA 3 will be able to do the majority of the above statements with support.

For children working below PITA 3, please see the Y1 unit descriptors.

For children working beyond PITA 4, please see additional

nt guidance ilable here.

Religious Education End Goals

Foundation subject assessment guidance
sheets are available for Y1-Y6. These
outline the RE units that have been
covered for each year group and include
the enquiry question explored as part of
the unit. The assessment sheet contains
clear criteria relating to the enquiry
guestions which details what a typical
attaining child should be able to achieve
by the end of the year. These, along with
the knowledge sheets and skills sheets,
help teachers to make their judgement.

A range of formative assessment
strategies are used to help teachers to
reshape the learning to meet the needs of
all pupils in their class and ensure the
pitch of the lesson is appropriate.

See the Responsive Teaching section and the Impact section of the Curriculum booklet for more information.



Appendices

(available on request)

Curriculum booklet
RE Knowledge sheets
SEND booklet
RE Subject story
Religious Education Assessment Guidance
Disciplinary Knowledge in RE

Religious Education Overview Cycle
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