
Art and Design at Malin Bridge 
‘Art is a form of being creative, expressive and imaginative to 

create paintings, drawings and sculptures using a range of skills, 

mediums and tools.’ 

“I love art lessons     
because they let me 

get my creative        
energy out!” Eleanor Y4 

Vision 
Our vision for art and design is to inspire, nurture and celebrate creativity in every 
child. Our high-quality art curriculum ignites curiosity, fosters self-expression and  

cultivates a deep appreciation of the arts. Our goal 
is to provide an inclusive environment where every 
student feels empowered to explore, experiment 
and innovate through various artistic mediums.  

Good is not enough if it can be better and better is 

not enough if it can be best. 

Intent 
For pupils to produce creative work, exploring their 

ideas and recording their experiences.  

All pupils become proficient in drawing, painting, 

sculpture and other art, craft and design techniques. 

Pupils evaluate and analyse creative works using the        

language of art, craft and design. 

Pupils know about great artists, craft makers and  

designers and understand the historical and cultural                 

development of their art forms.  



 Knowledge in Art and Design 
Art and design should be ‘intellectually challenging and creatively demanding’, therefore the    

curriculum is designed around three types of knowledge: practical knowledge, theoretical 

knowledge and disciplinary knowledge. Pupils develop a secure understanding of all three            

categories so they are equipped to create their own artistic pieces  with increasing proficiency, 

they can discuss their own and others’ artwork confidently and have an understanding of how  

art both reflects and shapes our history and contributes to the culture, creativity and                

wealth of our nation.  

 Areas of Making 
Pupils in FS1 - Y6 develop practical knowledge in the Art and   

Design curriculum through the following ‘areas of making’: 

 Drawing 

 Painting 

 Sculpture 

 Collage (KS1) 

 Textiles (KS2) 

These have been selected to provide pupils with adequate time 

to develop essential skills and knowledge in each given area, to 

ensure children can then build on solid foundations with each 

subsequent unit at Malin Bridge and beyond.  



Skills Sheets 
There are skills sheets for each foundation subject, for each phase, detailing the practical and 

disciplinary knowledge. These include what a child who is attaining typically, should be able to 

do by the end of their phase. They also include the key vocabulary which children should          

be able to use. 

Art Subject Story 
There are Subject Stories for all foundation subjects, which detail the journey pupils go on 

through each curriculum area during their time at Malin Bridge. They contain the key concepts 

(substantive and disciplinary), which are built over time, as well as how each unit fits into the 

‘bigger picture’ of the curriculum. Finally, the subject stories also contain an agreed glossary of 

definitions to ensure consistent language is used throughout school. 



 

Key Concepts 

The art curriculum is structured around three key concepts. These concepts have been 

thoughtfully selected to ensure that pupils not only retain the essential information but also can 

apply their understanding of these key areas to their own creative works. The concepts also   

provide pupils with a shared language in which to discuss, critique and evaluate their own and 

others’ work.   Through repeated exposure throughout the curriculum, pupils develop a deeper 

comprehension of how these key concepts interconnect and influence one another.  

 Knowledge Sheets 
Each unit taught has a corresponding knowledge 

sheet which details the precise substantive 

knowledge (practical and theoretical) that pupils 

will be taught. This provides consistency across 

all classes, so all children are exposed to the 

same knowledge. The knowledge listed is not all 

for memorisation; rather, it provides a  context 

to support children in developing skills and      

disciplinary knowledge.  

These documents also detail the prior 

knowledge children need to have in order to    

assimilate new knowledge into existing schema. 



 Pupils  develop their understanding of these concepts through 

meaningful examples and repeated exposure in a range of    

contexts from EYFS to Y6, including the integrated resource.  

The 3D approach of the curriculum design ensures these       

concepts are revisited and built upon across other subjects      

areas and all key stages.  Over time, pupils schemata will grow   

to develop a complex and rich understanding of these concepts. 

 

Each art unit acts as a building block to ensure the knowledge 

and concepts  learned directly build on previous units and lay 

foundations for what pupils will go on to learn both within     

Malin Bridge and in KS3. All Art units are aligned with the        

National Curriculum and therefore enable children to meet the 

end of key stage attainment targets.  

Please refer to the Curriculum 

booklet for more information 

about the 3D curriculum. 

 

Formal Elements 
 

The concept formal elements is based on the 7 elements of art: line, shape, form, space, texture, value 

and colour. As pupils progress through the art curriculum, they build their understanding of each of 

these elements and how artists manipulate them and mix them with principles of design in order to 

compose a piece of art. Pupils know that not every work of art contains every one of these elements, 

but at least two are always present. Having an understanding of these seven elements enables pupils to 

describe what artists have done, analyse what is going on in a particular piece of work and provide a 

common language for communicating their thoughts and findings.  

Line Shape Form Space 

Texture Value Colour 



Judging Quality and Value 
 

To build solid knowledge of how art is judged in terms of quality and value, all phases use a set 

of 4 main theories to help children form and express opinions about art, whilst also exploring 

how others’ have judged pieces. The four theories are: 
 

 Imitationalism: Art is good when it imitates reality.  

An imitationalist artist focus on mimicking and representing real life. In a successful piece of art, 

the textures light, shadows, human proportions, and perspective are all highly realistic.  

 

 Formalism: Art is good when it masters the artistic elements and principles. 

 A formalist artist focuses on an artwork’s form - the way it’s made and what it looks like. In a 

successful piece of art, the visual features are most important: line quality, colour, composition, 

and other artistic elements and principles.  

 

 Instrumentalism: Art is good when it communicates a message.  

An instrumentalist artist focuses on context and message. A successful piece of art is an             

instrument to persuade the audience or provide commentary. It is often political, social, moral or 

thought-provoking. 

 

 Emotionalism: Art is good when it evokes an emotional response.  

An emotionalist artist focuses on the expression of emotion. A successful piece of art             

communicates an emotion, but more importantly, it pulls out an emotional reaction from the 

viewer. 

 

                            Pupils will use this structure, along with the Paradigms of Art, to consider                                      

                             the questions  
What is art?  

What makes art good? 



Pupils in Y3-Y6 take part in a weekly drawing lesson for three half terms a year,  which focus on 

the development of key drawing skills (see Progression in Drawing for details), whilst pupils in 

EYFS-Y2 focus on fine motor skills. All pupils have the opportunity to look at, discuss and          

evaluate a range of noteworthy artists and their work through Talking Point discussions. Pieces 

studied cover a range of traditional, modern and contemporary art, as well as showcasing a    

wider range of mediums.  

For further details on the notable artists studied, please see the Artist and Artwork Mapping document.  

Paradigms of Art 

Traditional Art Timeframe: Pre-1880s 

Art which transmits the rules and conventions of skills, 

form and meaning; the established way of creating. 

For example, Renaissance art, Romanticism, and     

Baroque. 

Notable artists include:  

JMW Turner, George Stubbs, John Constable,   

Katsushika Hokusai, Maria van Oosterwijck,         

Ukiyo-e, Jan Vermeer and Rembrandt . 

Modern Art 
Timeframe: 1880s - 1970s 

Art which rejects established practices and instead 

values originality and self-expression. For example, 

Fauvism, Impressionism and Cubism. 

Notable artists include:  

Pablo Picasso, Salvador Dali, Vincent van Gogh,   

Frida Kahlo, Claude Monet, Paul Cezanne, Gustav 

Klimt, Georgia O'Keeffe, Barbara Hepworth, Jackson 

Pollock, Roy Lichtenstein and Andy Warhol . 

Contemporary Art Timeframe: 1980s to modern day 

Art which represents current times and is typically 

created by living artists. Work encompasses a variety 

of media, from traditional painting to video art and 

site-specific installations. Themes often revolve 

around present-day issues such as globalization,      

terrorism and feminism.  

Notable artists include:  

Jeff Koons, Yoko Ono, Banksy, Yayoi Kusama,       

Jean-Michel Basquiat, Clifford Possum Tjapaltjarri, 

Antony Gormley, Tracey Emin, Anish Kapoor,       

Damien Hirst, Shirin Neshat, Ai Weiwei and Jenny 

Holzer. 

Diversity & Anti-racism 

Education 
The diversity school driver, along with the latest research 

in anti-racism education, underpins the art curriculum 

from FS1 to Y6. The art curriculum ensures that units     

delivered to pupils include a diverse range of voices and 

perspectives. Resources and texts represent a wide range 

of cultures, races, and backgrounds.  

 

All staff working with pupils have attended anti-racism 

training to reflect on their own biases and foster an       

inclusive and equitable learning environment, ensuring 

that all pupils feel respected, represented,                       

valued, and supported. 



To build solid knowledge of diversity in 

art and design, all phases have a      

continent assigned, which they use     

as an ‘anchor point’ across the whole 

curriculum. Phases use this to develop 

pupils’ understanding of a diverse 

range of artists, makers, architects     

and designers, from a range of time 

periods. By the time pupils leave Malin 

Bridge, they should have a solid         

understanding of a wider range of      

art from people of different                      

ethnicities, ages, religions, sexualities, 

genders and abilities. 

See the overview document for more detail. 

 Art and Design in the                

Early Years 
Pupils in FS1 (Nursery) and FS2 (Reception) engage with the 

arts on a regular basis through a combination of direct, adult 

led sessions and pupil-led activities as part of continuous 

provision.  Children have the opportunity to explore a range 

of materials and media, including pencils, paper, poster 

paint, chalk, wax crayons and fabric. This helps them to work 

towards the early learning goals, such as safely using and  

exploring a variety of materials, tools and techniques.       

High-quality practice in the early years stimulate children’s 

interest and imagination in the materials and media they   

encounter, and provides the necessary foundations               

for future learning.  



 

 Pedagogy in Art and Design 
Teachers use a range of pedagogical approaches to teaching Art and Design, which are selected 

based on the content being delivered. These include: 

 

 Providing an appropriate mix of teacher-led 

and pupil-led opportunities so pupils learn 

the necessary knowledge in order to have 

choice over their own artistic outcomes 

(drawing on an existing schema).  

 

 ‘Show me what you see’ warm ups develop 

children’s observation skills and allow     

teachers to see what pupils are noticing. 

They also provide opportunities to reinforce 

key vocabulary, e.g. “Show me where you see 

the shadows….the horizontal lines...the way 

the artist captures movement…” 

 Teachers model their own exploration 

through art, modelling the process many 

artists go through when creating pieces of 

work. They embrace exploration together. 

 

 Use of sketchbooks to develop ideas and 

skills over time.  

 

 ‘Design through making’, using materials and 

tools to create enable pupils to test out      

ideas and adapt designs. 

 

 Using other curriculum areas to reinforce art 

and design content, for example learning 

about Stone-Age architecture and daily life 

in History, which reinforces the knowledge 

of cave paintings in KS1, and learning about 

life in Tudor England through exploring      

Tudor portraits.  

 

 Providing common experiences such as visits 

to galleries and working with contemporary  

artists. For example, Bethan Woolvin’s work 

with KS1. 



Scaffolding and Stretching 
Teachers are highly skilled in adapting lessons to ensure they cater to the diverse learning needs of     

pupils. For those who need additional support and scaffolding, teachers and support staff use a range of 

techniques. These include providing more time to grasp concepts through pre-teach session and         

extended practise, using bespoke visual resources to support understanding, dual coding information, 

use of Kagan® structures to aid children’s ability to formulate responses, use of knowledge organisers 

to aid recall of key information, adapted tasks and the opportunity to work with an adult or peer(s). For 

early graspers who quickly understand new concepts, teachers and support staff provide routine        

opportunities to extend their thinking. These activities encourage critical thinking, creativity and          

independent exploration. Flexible lesson structures allow early graspers the opportunity to access tasks 

sooner, whilst slower graspers have more time to practise skills and consolidate their understanding 

before moving on to independent work. Support staff are guided by the EEF’s self-scaffolding model 

(taken from Making Best Use of Teaching Assistants) which helps to identify the most appropriate level 

of support for a child. Our goal is to create an inclusive learning environment where every student can 

thrive at their own pace and level of understanding.   

See the SEND booklet for more information. 

Adaptations for SEND  
We are deeply committed to providing an inclusive education that caters to the diverse needs of all our 

students, including those with Special Educational Needs and Disabilities (SEND). Our art curriculum is 

thoughtfully adapted to ensure that SEND pupils receive the support and accommodations necessary to 

thrive academically and personally. Teachers know that concepts and language in art lessons can create 

barriers for pupils. Language is therefore taught explicitly at the start of new topics and pre-teaching of 

new vocabulary happens where needed. Teachers highlight new words for a lesson, key vocabulary 

linked to the learning objective, practical skills that will be needed and things to observe, so pupils are 

clear. Teachers also ensure that all pupils, and especially those with SEND, have appropriate thinking 

time in order to respond in class discussions and debates. This approach is 

particularly helpful in increasing participation and build self-confidence.  



Assessment: The Impact 
To help staff make a summative assessment of pupils achievement at key points during the      

academic year, there are clear skills and knowledge outlined that a child is expected to achieve 

by the end of each school phase. Children will only be assessed against what they have covered 

and teachers use their professional judgement to give a PITA (Point in Time Assessment) score;  

these range from 1-6. Please see the Curriculum booklet for more information. Teachers             

use class questioning, outcomes in books, discussions and the results of tests or quizzes to             

make this decision. 

Foundation subject assessment guidance 

sheets are available for Y1-Y6. These      

outline the art units that have been       

covered for each year group and include 

appropriate concept questions. These 

questions support teachers in assessing 

how well pupils can explain their           

substantive knowledge in the context the 

art concepts. The assessment sheet     

contains an attainment descriptor of what 

a typical attaining child should be able to 

achieve by the end of the year. These, 

along with the knowledge sheets and 

skills sheets, help teachers to make their 

judgement.  

A range of formative assessment            

strategies are used to help teachers to    

reshape the learning to meet the needs of 

all pupils in their class and ensure the 

pitch of the lesson is appropriate.See the Responsive Teaching section and the Impact section of the    

Curriculum booklet for more information. 



 

Appendices  
(available on request) 

 
Subject Story 

Knowledge Sheets 

Progression in Drawing 

Progression in Painting 

Progression in Sculpture 

Art and Design Assessment Guidance 

SEND Booklet 

Curriculum Booklet 








